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Abstract 

 

This is a description of the effects of the transmission system for archived programs for 

university courses (known as the ―TV Programs e-Text System‖) based on the reactions of the 

students who attended the lectures. We have positive expectations of the impact that the  ―TV 

Programs e-Text System‖ will have in various courses, depending on the lecture and the 

programs that are put into the system. The initial experimental course, held at Waseda 

University, aimed to be more than the mere transmission of simple knowledge; it also aimed to 

make students ―think independently‖ on complex issues in modern society. Nowadays, 

television programs are mindlessly watched by many young people. The instructor in charge of 

this class wanted to change the current scenario, using them as ―an intellectual tool … to inspire 

thought.‖ On the basis of this objective, a half-year course on the topic of modern Okinawan 

history was developed. The course used 31 documentaries related to this subject. The reflections 

of the students who attended the lectures were recorded after they viewed the required program 

for each session as well as after each lecture. The students‘ reflections, of which there are over 

1,000, will be the primary material used for the description of this course. As the course 

progressed, the students were surprised by the extent to which the broadcast footage had stirred 

their emotions. They discovered new things, and while they were perplexed by the ―various 

standpoints‖ that at times seemed contradictory, they gradually began ―thinking independently‖ 

about the massive number of complicated problems related to modern Okinawan history. 

 

 

I. Assumptions and objectives 

 

An overview of the “TV Programs e-Text System” 

In 2012, the NHK Broadcasting Culture Research Institute (Culture Research Institute/Bunken) 

developed a transmission and viewing system for archived programs for university lectures 

known as the ―TV Programs e-Text System‖ (hereafter, ―e-Text ‖). The objective was to expand 

the usage of the programs beyond the limited number of researchers
1)

 and widely supply these 

programs to university education and contribute to its development. Additionally, another 

objective was to find new utility in the archived programs that NHK houses. Specifically, the 

system works in the following manner: ○1 several to dozens of programs based on a specific 

theme are selected from the enormous stock of programs in NHK‘s archives; ○2 the rights are 

dealt with; ○3 the programs are uploaded to a specially set up website, accessible only by the 

university lecturer and students enrolled in this class who have received IDs; and ○4 the programs 

are used as part of the course.  

In addition to constructing the system, Professor Itoh Mamoru from Waseda University 

helped prepare the system for use in an actual university course. The first university course to use 

this system was a half-year course titled ―Theory related to PR II,‖ which was offered during the 

second half of the 2012 academic year by the education department of Waseda University.Thirty-

one documentary programs related to modern Okinawan history were selected from the NHK 

archives, and the processing of the rights took place using Bunken‘s budget. Then, ―Modern 

Okinawan History Learned through the NHK Archives‖ was uploaded onto the newly 

constructed site, and the learning material was streamed to the students and lecturers for the 
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abovementioned half-year period. For the titles of the lectures, the names of the eight lecturers, 

and the titles of the programs that they used and transmitted through ―Modern Okinawan History 

Learned through the NHK Archives,‖ please reference the paper by Nanasawa that appears in the 

August 2013 issue of this journal.  

 

The objective of this article 

Regarding e-Text, I investigated the task of dealing with the rights and selecting the programs 

from a practical point of view in the June 2013 issue of this journal.
2)

 In addition, I gave a simple 

introduction of the students‘ reactions and an overview of the system in a report on the course 

that primarily compiled each lecturer‘s lecture transcript.
3)

 Then, in last month‘s issue of this 

journal, Kiyoshi Nanasawa provided an overview of the system and the events that led up to its 

development. He also described how the footage was used by each lecturer in the course at 

Waseda University, while mentioning the programs that were used.
4)

 

This article investigates the results achieved in university education through the use of this 

system. It is based on the written impressions and thoughts submitted by the students during the 

lectures as the primary material. I carry out a close analysis of how the programs and lectures 

related to the contents of this course (modern Okinawan history) were useful in the students‘ 

learning process. This analysis makes use of the responses that the students in the course offered 

about their experience. In addition, I include a brief reflection on what types of effects the 

external function of ―being able to view [the footage] prior to the lecture,‖ with which the system 

was equipped, had on the students‘ learning. This is introduced along with some of the voices of 

the lecture students.  

The learning material included descriptions transmitted by the students during the lecture, 

such as written impressions that the students submitted before and after they attended each 

lecture (200–300 characters each) and reports submitted by the students at the end of the entire 

course (about 3,000 characters per person). For some students, the volume of these written 

reports totaled almost 10,000 characters. Furthermore, a separate questionnaire that was 

completed at the end of the first and last lecture was also used.  

 

From the lecture students‟ profiles and preliminary questionnaires  

The ―Theory Related to PR II‖ course offered by Waseda University‘s department of education at 

the end of the 2012 academic year was an elective class that students outside of the department 

were eligible to take. Seventy-nine students registered for this lecture course. After the first 

lecture, 75 students responded to the questionnaire (hereafter, the ―preliminary questionnaire‖). 

The breakdown of which department they belonged to is shown in Figures 1 and 2.  
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The preliminary questionnaire asked several questions about what types of awareness the 

75 lecture students had.  

 

 Preliminary question 1: ―How frequently do you watch NHK programs?‖ 

1. Currently, I frequently watch them (36 students)  

2. I watched them a long time ago, but I haven‘t been watching lately (32 students) 

3. I don‘t watch them now and haven‘t in the past (7 students) 

 

As of June 2012, the proportion of students by age who watched NHK (this includes only 

viewers who watched NHK television for 5 minutes or more a week, via electronic signal and/or 

satellite) was 38% for those in their 20s
5)

. Proportion of students who answered ―Currently, 

frequently watch‖ was 36 (48%); hence, the students who took this lecture watch NHK more than 

the average person in his or her 20s.  

 

 Preliminary question 2: ―What was your motive for taking this course?‖ (multiple answers 

possible) 

1. Interested in a course that uses television programs (46 students) 

2. Interested in NHK documentaries (31 students) 

3. Interested in modern Okinawan history (30 students) 

4. Interested vaguely in Okinawa (15 students) 

5. Interested because instructors from other universities were participating (4 students) 

6. Other (15 students) 

 

It appears that more students took the course because they were attracted by the concept of 

television programs rather than by the course topic of Okinawa.  

 

 Preliminary question 3: ―When you hear the name ‗Okinawa‘, what do you think of? Any 

answer is fine. Please write up to three things that you think of.‖ (see Table) 

There were a total of 90 answers related to ―the sea and sightseeing,‖ ―traditional 

Okinawan culture,‖ and ―food.‖ A total of 87 answers were related to ―the military base and MV-

22 Osprey, etc.‖ and ―the Battle of Okinawa and the Himeyuri Monument, etc.‖ Thus, the two 

roughly equal images of Okinawa were of either an attractive sightseeing location or an island 

that has felt the ravages of war and has a military base. 

 

 

 

 

 

 

 



 6 / 32 
 

Table 

Image group  Number The items 

The sea and sightseeing 

area, etc. 
70 

○ the sea / the sea is pretty  / pretty sea / blue sea / 

beautiful sea / beautiful scenery and sea / coral / 

beautiful sand - 40, ○ sightseeing  / sight-seeing area  / 

travel / tourism  / resorts - 12, ○ Okinawan lion statues 

- 7, ○ warmth / warm / southern country  / tropics / 

hibiscus - 6, ○ aquarium - 2, ○ nature - 2, ○ exotic 

mood - 1 

Military base and MV-22 

Osprey, etc. 
45 

○ base  / American military base  / American military 

camp - 31, ○MV-22  Osprey - 7, ○ base problems - 4, 

○ US armed forces - 2, ○ occupation - 1 

Battle of Okinawa  and the 

Himeyuri Monument etc. 
42 

○ war / Battle of Okinawa  / Second World War - 

27, ○Star Lily's Pagoda  / Star lily  - 8, ○ Okinawan 

notebook / group suicides - 3, ○ Okinawa/Peace 

Memorial Park - 1, ○ Zawawa - 1, ○Nuchidotakara 

(Life is precious)  - 1, ○ reverse slope defense – 1 

Okinawan traditional culture 10 ○ song / shamisen / folk songs - 4, ○ dialect - 2, ○ 

Ryukyu - 2, ○Shuri castle - 1, ○ strange gravesites - 1  

Food 10 
○ food / Okinawan cooking - 3, ○ bitter melon  - 2, ○ 

Okinawan soba noodles - 1, ○ brown sugar - 1, ○ 

Okinawan sweets - 1, ○ Spam  - 1, ○ Hirami lemon - 1 

Other 21 

○ beauty - 4, ○ celebrities / comedian - 2, ○ 

Okinawan friends - 2, ○ sugar cane / sugar cane 

fields - 2, ○ Okinawa's return - 2, ○ Okinawa's 

problems - 1, ○ territory issues - 1, ○ Ryukyu 

abolishment - 1, ○ island - 1, ○ home town - 1, ○ 

parents - 1, ○ high unemployment rate - 1, ○ BEGIN 

- 1, ○ woodcuts - 1 

 

 

II. What are the impacts of the  “TV Programs e-Text System?” 

 

Before presenting the concrete investigation of the students‘ reactions to the lectures and the 

programs they viewed, I would like to investigate by what means something such as  e-Text is 

judged to be effective in terms of its impact on university education. 
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To determine whether something is effective, it is necessary to have an indicator by which 

the effect can be measured. If the knowledge and know-how that one wants the students to learn 

is clear, then efficacy is measured by the indicator of how much the students learned. If the effect 

is defined as ―how excited‖ the class became, one would likely use ―how many students were 

sleeping‖ as an indicator. In other words, the goal of the course determines what indicator is used.  

Professor Mamoru Itoh of Waseda University and Senior Associate Professor Yasuhiro 

Tanaka of International Christian University announced the objective of this course to the 

students. Professor Itoh conducted the first lecture section, and Associate Professor Tanaka 

conducted the second. As announced by them, the objective was for the students to learn a variety 

of viewpoints and knowledge about the large and complicated group of problems and events that 

comprise ―modern Okinawan history.‖ The objective was also that they should not become 

complacent but rather ―become able to think independently.‖ Both of these lecturers, in particular 

the latter, emphasized that the final goal of this course was for students to ―become able to think 

independently.‖ 

 

The ability to “inspire thoughts” ‐Effects anticipated by Mamoru Itoh 

Mamoru Itoh (who supervised this course) is a media theory specialist, but not an expert in 

modern Okinawan history. However, he was responsible for the first experimental course that 

used this system because he believed the new media effect provided by e-Text which would not be 

confined solely to instruction of the knowledge of and perspectives on modern Okinawan history.  

In the first lecture session (which was intended as a guide for the entire course), Itoh, 

quoting the French philosopher Jacques Derrida, urged the students to ―respond‖ to ―the past that 

has yet to come‖
6)

 According to Itoh‘s paraphrasing, ―the past that we have overlooked that we 

have not yet arrived at (the past that has yet to come), has finally and solely just arrived.‖ What 

he meant was that the students should ―react to this past with their own self, and from there I 

want them to generate the questions themselves.‖
7)

 In other words, he meant that they should 

―watch the footage well and react to it well.‖ In a certain respect, it seems he is describing the 

obvious attitude that he expects from his students. However, Itoh is aware that such things that 

seem obvious have become difficult in the modern media‘s current state. In the lecture transcript 

that he wrote after class, Itoh noted that the era of archived footage has already arrived. With this 

in mind, he determined that there was a type of archived program for viewing that this course 

should not aim for. Following is his viewpoint on this matter. 

―An enumeration of footage he had seen somewhere at some point accompanied by 

archetypal and stereotypical ‗stories‘… Simply put, this was not footage that had the power to 

inspire thought. If footage used from the archives is broadcast repeatedly, it becomes obsolete 

and gets consumed. When that happens, past footage does not invite the asking of new 

questions about past history. Rather, it causes thoughts to ‗wear down,‘ and it simply 

reproduces the existing framework for thought. It is quite possible to invite that type of 

situation.‖
8)

 

It is clear that Itoh places this situation regarding modern media within his perspective, and 

in particular, the status quo for television viewing. Modern television has long been considered as 

a ―device that makes time pleasant.‖
9) 

This type of television is advancing the ―dilution‖ and 

―unconsciousness‖ of viewing.
10)

 For many young people, television is in the process of 

becoming something ―mindlessly watched,‖ ―watched while doing something else,‖ or ―can be 



 8 / 32 
 

turned on and not interfere.‖ Thus, ―watching well and responding well‖ to this medium is no 

longer a common behavior. In contrast, modern television‘s role might largely be that as Itoh 

says, ―it causes thoughts to ‗wear down,‘ and it simply reproduces the existing framework for 

thought.‖ As it were, it is a tool for ‗unintelligence‘ and anti-intelligence. Itoh therefore mentions 

that he wanted to return this medium to being a tool for intelligence in his own course.  

By reversing the proceeding sentence, Itoh‘s approach to the viewing of archival footage 

becomes apparent. The archived programs that he wishes to view (or encourages people to view) 

are those ―that have the power to inspire thought.‖ Thus, by viewing (or showing) these, he hopes 

to ask (or cause others to ask) ―new questions about history,‖ similar to ―opening up air holes in 

the existing framework for thought.‖ For Itoh, this is not something limited to the single area of 

modern Okinawan history. He wants to test this system‘s ―power to inspire thought‖ on a wide 

variety of topics. The result that Itoh was expecting from e-Text was, above all, to have programs 

that have ―the power to inspire thought‖ be used in university courses. Thus, for Itoh, how 

educationally effective this system was should be measured by how much the students were 

―inspired to think‖ by the programs transmitted via the system.  

 

The ability to cause people to feel like “related parties” - Effects anticipated by Yasuhiro 

Tanaka 

Yasuhiro Tanaka shared Itoh‘s interest in this system. He participated in this course as a 

specialist in modern Okinawan history and lead the second lecture session titled ―General 

Remarks on Modern Okinawan History‖ following Itoh. As a scholar in this field, he presented 

the various problems of modern Okinawan history to the students, but as an educator, he strongly 

urges the students to see these problems as ―their own problems‖ and react as ―related parties.‖ 

Whereas Itoh used the term ―respond‖ to persuade the students to ―react to it themselves, and 

from there to question it themselves,‖ Tanaka used the term ―sociological imagination‖ (coined 

by the American sociologist Charles Wright Mills) to encourage the students to ―connect world 

history to their own history.‖
11)

 This is an attitude in which a person thinks that events happening 

in the world are not something occurring in a far-off place but rather are relevant to him or her, so 

long as he or she is a constituting part of the world. In the background of Tanaka‘s asking the 

students to have this attitude is an awareness related to modern Okinawan history, expressed as 

follows:  

―It seems like Japan and Okinawa have taken separate historical paths since Japan lost 

the War. In truth, this manner of understanding the matter is very prevalent, but in actuality, 

they possess a relationship in which they mirror one another—it is essential to view both of 

them in relation to one another. By forcing an American military base upon Okinawa (and in 

the broader context upon South Korean and Taiwan as well), the economic revitalization of 

Japan was made possible… The reconstruction of Japan and the occupation of Okinawa (and its 

belated economic development) are like opposing mirrors. They were two manifestations of the 

same structure (the Cold War and the Japan–America alliance, etc.).‖
12)

 

Tanaka asked the students to be aware of Okinawa‘s various problems as a ―related party.‖ 

In his lecture, he sought to provoke them into ―posing questions‖ in their own way rather than 

have them ―looking for an answer.‖
13)

 Accordingly to this end, the archived programs used in the 

lecture were on topics that would act as a catalyst for the students to possess an awareness as a 

related party, allowing them to ―pose questions‖ in their own way. Tanaka made the following 

statement about documentaries:  
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―The success of a documentary is determined by the extent to which it causes the people 

watching it to feel that they are a related party.‖
14) 

 

How much were the students “moved to think?” 

In short, both Tanaka and Itoh appealed to their students to ―sincerely think for themselves.‖ This 

attitude was unlike that of a specialist attempting to convey existing knowledge to students. 

Rather, it resembled the attitude of an educator or person affiliated with the university who is 

appealing to the students to learn and think about problems together for which no one has yet 

found a complete answer. In the context of e-Text these two lecturers expect the system to exhibit 

exceedingly appropriate functions and effects, such as exciting students into earnestly thinking 

about unknown events and unresolved problems.
15)

 Moreover, the fact that all 31 programs 

included in the present system were documentaries reflects this objective.  

According to Hitoshi Sakurai, many modern television programs do not attempt to 

scrutinize reality and are used as ―a device to pass time pleasantly.‖ In contrast to this type of 

program that promotes such a high-speed flow of reality, documentaries are ―tools of awareness‖ 

that ―bring back‖ a reality that is fading into the past.
16) 

Furthermore, according to a theory by 

Makoto Satou,
17)

 documentaries are a composite of ―reality‖ and ―thoughts,‖ and the ―thoughts‖ 

included in these programs induce ―thoughts‖ in the viewers. Hence, they are so-called ―thought-

inducing devices.‖ In addition, Tanaka and Itoh may have anticipated that e-Text would ―cause 

thoughts‖ along the same lines, in accordance with such a view of documentaries.   

The next section will describe how the lecture students‘ understanding of modern 

Okinawan history developed as the course progressed, drawing upon the reactions of the students 

as the reference materials. During this discussion, I would like to place a value on the perspective 

of ―how much the students were inspired to think and what types of things they were inspired to 

think about‖ by the lectures and programs presented through this system. The reference materials 

that the following section depends on are definitely the reactions of the students to the lectures 

and programs related to modern Okinawan history. This examination of the students‘ responses 

will therefore start within the framework of their understanding of modern Okinawan history. 

From there, I would like to extract the effects of e-Text as a complete ―system that induces 

thoughts‖ and goes beyond the individual case of modern Okinawan history.  

 

 

III. The Progress of the Lecture and the Students‟ Reactions 

 

The following is an investigation of the responses recorded by the students as the lectures 

progressed. From the 79 students registered to take this lecture course, around 50 regularly 

attended each lecture. In terms of written impressions, 652 were submitted for the fourteen 

preliminarily viewed programs and 557 were submitted following the 13 lectures.
18)

 How did the 

awareness of the lecture students change as the course progressed? The following is an 

approximation of the steps required.  
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1. Sessions 1–2: They responded to the appeal to wake up from a state of “thought 

suspension.” 

2. Sessions 3–4: They grasped the power of broadcast footage. 

3. Sessions 5–6: They confronted the ambiguity of reality. 

4. Sessions 7–15: They “thought” within this ambiguity of reality. 

 

Steps 1–4 are not necessarily neatly organized in chronological order. For example, there 

were some elements from step 2 that could be seen within step 1, and the point at which the 

students reached steps 3 and 4 differed depending on the individual. When the materials are 

outlined, as seen here, the progression of the students‘ understanding can be seen very broadly.
19)

 

The written impressions are denoted in the following manner: those for the preliminary 

viewing program of Session 2 were denoted as ―Before 2,‖ and those given after Session 2 were 

denoted as ―After 2.‖ The lecture students were denoted in the following manner: for a student 

denoted as ―SI3F,‖ ―SI‖ is an abbreviation of the personal name (not initials), ―3‖ is the academic 

year of the student, and ―F‖ stands for female (and ―M‖ for male). The content of the program 

and the lecture are limited to the minimum essential description. For details, please refer to the 

article by Nanaswa in last month‘s issue. 

 

Sessions 1–2: 

Students responded to the appeal to wake up from a state of “thought suspension” 

 Program for preliminary viewing  

Session 1: ETV special edition “The Okinawa that is seen on television - 40 years since 

its reinstatement into the mainland, followed by archival footage” (2012, 89 minutes)…This 

topic is about Okinawa 40 years after its ―reinstatement into the mainland. The questions of what 

people were thinking and how they lived in this age of upheaval are explored by following the 

trail left for us in the archived programs that depict Okinawa. Even now, the scars from the war 

still throb, there are people who encourage themselves by saying we will not lose to mainlanders 

(the Japanese), and nothing has changed with the base problems…Kurara Chibana, a model from 

Okinawa, was the navigator.  

Session 2: Foundation Day Special “The Eldest‟s Kajimaya - Seishin Yamada‟s 150-

person family, Okinawa Kin-chou” (1984, 44 minutes)…The Kajimaya is an Okinawan 

celebration to congratulate someone on reaching the old age of 97. Masashin Yamada is an 

ordinary farmer who cultivates red clay fields and raised 14 children. However, during the war he 

lost three sons, his farmland was confiscated by the American military, and two of his daughters 

immigrated to South America because of poverty. His journey was filled with hardships like this, 

which itself represents the difficult history of Okinawa. The program depicts a celebration that 

brings together 150 people, while following the progress of this family.  

 

 Outline of the lecture 

As mentioned above (Sessions 1 and 2), while lecturers Mamoru Itoh and Yasuhiro Tanaka 

provided guidance for the entire course, they also called for the students to wake up from the 

―suspension of their thoughts.‖ In particular, Tanaka (who is from Okinawa) spoke fervently 

about ―being related parties to Okinawa‘s problems,‖ while describing his own experiences as a 
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young man. He asked the students to be careful about ―the ability to divide‖ the matters of 

Okinawa and the mainland.  

 

 Reactions of the lecture students 

The number of written impressions submitted is as follows: 35 from ―Before 1,‖ 47 from ―Before 

2,‖ and 48 from ―After 2.‖  

 

[Before 1, After 2] Almost all of the lecture students confessed they did not know anything 

about Okinawa or only had a very small amount of information. Thus, the first thing that 

happened in the course was that the students became aware of their ignorance about Okinawa.  

 

 

 

 

 

 

 

 

 

[Before 2] It seems that the students‘ self-awareness of this type of ignorance was largely 

prompted by the program for preliminary viewing for session two, ―The Eldest‘s Kajiyama.‖ 

 

 

 

 

 

 

 

 

 

 

[After 2] As Tanaka mentioned in the lecture, one can see the ―ability to divide‖ Okinawa from 

the mainland, as seen in the students‘ descriptions. The remarks below that are related to 

Okinawa make one think about the existing situation of compartmentalization, localization, and 

confinement as ―Okinawan problems.‖ 

 

 

 

 

Speaking from my current perspective, this was filled with unthinkable 
things. These unthinkable things were, of course, having that many 
children, the children dying in war, going away from home to work 
overseas at 15, getting married off, and the sounds of the American 
military’s drills with live rounds being heard from the house… (SI2M) 

I suppose if the lands are actually adjacent, it indeed wouldn’t be 
possible to isolate the sounds, people, and weapons… (TS Grad M) 

 

（4） 

 

 

（5） 

I could only have the simple opinion that it is a pitiable prefecture 
when seen from an objective viewpoint. (MU2M) 

I am not an Okinawan, so I noticed that I feel awkward about 
making some kind of strong assertion about Okinawa. (YA4M) 

On thinking about Okinawa, I once again felt that it’s okay to feel 
sad or angry about the history and incidents that took place there. 
(YA2F) 

 

（6） 

（7） 

 （8） 

 

 
Before 1: I fully realized that I didn’t know anything about Okinawa. 

(SI3F) 

After 2: It was someone else’s problem somewhere. (MA2M) 

After 3: When I saw the way that the governor of Okinawa resented 
the national government, I didn’t think anything of it. I could only 
perceive the feeling of “there he goes on again.” (MI2F) 

 

（1）  

（2） 

（3） 
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It seems that there are many people who might not even be students who sympathize with 

Okinawa as a ―pitiable prefecture,‖ but who have an ―objective perspective‖ that does not go 

beyond this. Furthermore, when people try to think ―subjectively‖ about this island, there is the 

phenomenon whereby they put on the brakes within their own self-awareness by thinking things 

like ―I‘m not an Okinawan.‖ This phenomenon is one of profound significance.  

 

[After 2] There was a change in the students‘ awareness of how to connect with Okinawa in the 

future that could be seen after the second lecture session.  

 

 

 

 

 

 

 

 

 

 

 

 Summary 

When the reactions from the first and the second session are combined, it can be seen that the 

students got the lecture and viewed the program, and initially became aware of their ignorance 

about ―Okinawa.‖ It was also possible that even if the students had knowledge about Okinawa, 

they thought of it ―objectively‖ or as ―someone else‘s problem somewhere else,‖ and reflected 

that knowledge was not something that inspired them to think about the subject. The lecture 

students responded to the lecturers‘ call, and abandoned this type of ―suspension of thinking,‖ 

and they started to have the desire to learn about modern Okinawan history as ―related parties.‖ 

The program that they viewed preliminarily showed a reality that the students did not previously 

know about. It inspired in them the desire to learn, while at the same time it reinforced their 

understanding of the lecture.  

 

Sessions 3–4: Students grasped the power of footage 

 Program for preliminary viewing  

Session 3: Special documentary “Okinawa‟s decoration” (1969, 59 minutes) …This 

program was the earliest depiction of the Battle of Okinawa prior to the island‘s reinstatement 

into the mainland. The raw scars of the war (such as a family being driven out by Japanese 

soldiers from a bunker they were taking refuge in, the annihilation of an entire family, etc.) 

became vividly brought out through this program. In Okinawa, the citizens were involved in the 

land war, and those who died were posthumously given an exceptional medal as ―general 

cooperators in combat.‖ However, in the last scene, one can see complex expressions on the faces 

of the bereaved families who were waiting under the blazing sun to receive the medals at the 

village assembly hall.  

（9） 

（10） 

I felt that I “could in no way be unrelated to Okinawa” from now on. 
(KS3F) 

Until just a while ago, I looked at Okinawa as though it was just one 
solid body; I thought “it was a piece that Japan sacrificed during war 
and was something that was ruled by America after the war.” 
However, I heard the voices of the individuals who were tossed 
about by the times and saw their expressions in the lecture. I felt it 
was necessary to look not just at the general term ‘Okinawa,’, but 
rather more specifically at the individuals. (RA4F) 
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Session 4: NHK special “Okinawa, a revived battlefield:  The land war as told by 2500 

citizens of Yomitanson” (2005, 52 minutes)…This program looks at the deep wounds suffered 

by the citizens in the war, based on a survey (conducted in Yomitan-son 60 years after the war) of 

the people who experienced it. An old woman testifies about the gruesomeness of the ―group 

suicides,‖ in which family members would take one another‘s lives, which took place when she 

was a young mother. Moreover, it clearly showed that citizens who were suspected of being spies 

by the Japanese soldiers were cruelly killed. These statements thus become known as well as 

emotional scars carried long afterward by the survivors.   

 

 Outline of the lecture 

The lecturer, Kiyoshi Nanasawa, introduced a variety of information about the gruesome realities 

of the battle of Okinawa (such as the group suicides and the killing of citizens by Japanese 

soldiers) obtained both from the program and elsewhere. He also added an analysis of a scene in 

which a medal was conferred in the ―Decoration of Okinawa.‖ This analysis was from the 

perspective of how ―memories were rewritten‖ so that the victims of war were decorated as 

combat cooperators.  

 

 Reactions of the lecture students 

The number of written impressions submitted is as follows: 49 from Before 3, 47 from After 3, 

54 from Before 4, and 41 from After 4.  

 

[Before 3] It became clear that the distinct power of the footage to awaken viewers pressed the 

tragedy of the war onto the lecture students. There were many students who did not know about 

the extensive involvement of citizens in the gruesome land war during the Battle of Okinawa. 

Many were naïvely surprised about the truth that they saw. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

（11） 

（12） 

I was shocked when I found out through the narration at the 
beginning that more Okinawan citizens died in the Battle of Okinawa 
than Japanese soldiers. (HA4F) 

I got an impression through the expressions and manner of speech 
of the people who answered the survey about the Battle of Okinawa 
that is difficult to put into words. I felt a “weight” that could definitely 
not be produced by someone who has not been through a war when 
the old woman said, “There wouldn’t be a war anymore, right young 
man?” (TA2M) 

 （13） Just seeing it is scary. More than that, there is a severity of combat 
that I honestly wouldn’t want to see… (KI2M) 
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[After 3] The subject of the third lecture session was an analysis of the program‘s final 

scene in which awards were conferred. The number of post-lecture written impressions about this 

scene was 25 out of 47. In the lecture, this scene was closely analyzed using the key term 

―rewriting memories,‖ but we also caught a glimpse of how the emotions aroused by the program 

that are difficult to describe were rationalized and put into words through the lecture.  

 

 

 

 

 

 

 

 

 

 

[Before 4] The lecture students showed a strong reaction to this session‘s program for 

preliminary viewing, which excavated the most tragic dark sides of the Battle of Okinawa, such 

as the group suicides and the killing of citizens by Japanese soldiers. There were many statements 

that reflected that the students‘ reaction to the truths depicted in this program had a visceral 

impact, including statements such as ―my chest tightened up,‖ ―my heart was pounding while I 

was watching it,‖ ―I couldn‘t hold back tears,‖ and ―I don‘t want this to be something that 

actually happened.‖  

 

 

 

 

 

 

 

 

 

 

 [Before 4 and After 4] There was a mixture of the voices of people who had been beaten down 

by the truth and felt at a loss, and the descriptions of those who were somehow reacting to such 

severe truths and starting to think about things based on this truth.  

 

 

 

 

 

（14） Why did everyone have such a complex expression during the scene 
of the commendation ceremony? It was because the reason (they got 
the award) was not “We’re sorry we hurt you,” but rather, “You did 
well; here’s a medal.” It is not fitting, and I did not realize it (until I 
heard it in the lecture). By redefining victims as people who died for 
their country, they are no longer perceived as victims. It seems like 
this means that nobody had been a victim, and history obtaining 

justification for it. (SI3F) 

 

（15） 

（16） 

（17） 

I had no idea that soldiers in the Japanese army attacked and killed 
men and women of all ages. I was so surprised that I was 
speechless. (MI2F) 

Is being lined up in a row and having a grenade thrown at you an 
honorable death? It was way too cruel, and I couldn’t suppress 
tears. (RA unknown M) 

Killing your family with your own hands… (NA2F) 

 

 

（18） 

（19） 

（20） 

Before 4: Words like “terrible” and “unbelievable” don’t cover it. 
(SI2M) 

Before 4: I think that I want to levelheadedly react to the truth, but 
my true feelings are that I don’t know what to do. (ON2F) 

After 4: The more I know about the truth of Okinawa, the more 
heartbreaking it is. (GE2F) 
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 Summary 

Following Session 1, the lecture students continued to encounter facts that they were learning for 

the first time. In Sessions 3 and 4, they were flooded with massive and overwhelming ―truths that 

they didn‘t know until now‖ about Okinawa. As Itoh said, there is a lot of footage related to war 

that ―seems like it has been seen sometime, somewhere.‖ However, these two programs have not 

lost their impact and have had an enormous effect on the class. The students could say that they 

were ―gripped by the footage.‖  

In other sessions, the content of the written impressions After the preliminary viewing was 

formed through the lecture students‘ own styles of thought. In these cases, we could see 

reflections that had almost reached the level of understanding that came After the lecture. 

However, for this session there was very little overlap from after the preliminary viewing and 

after the lecture. Because the information that was brought about by the program was intense, the 

lecture students were using all of their capacities to react and digest this material. Thus, they 

might not have had room to ―think about extraneous things.‖  

 

Sessions 5–6: Facing the ambiguity of reality  

 Program for preliminary viewing  

Session 5: Modern images “All Japan Garrison Forces Labor Union of Okinawa” 

(1970, 29 minutes)…All of the Okinawan military laborers (who comprise approximately half of 

the American military base employees) conducted a large strike against personnel and wage cuts. 

However, it seems somewhat contradictory to seek employment at the base and also take the 

stance of advocating for the removal of the base. The strike invited opposition from local service 

industry workers, who were dependent on the base to make a living.  

Session 6: NHK special “Okinawa caught between the base and the US–Japan 

Security Treaty: The closest school to the base - what 4,800 graduates are doing now‖ (2000, 

49 minutes)…At the second Futema elementary school (adjacent to the US Marine Corps Air 

Station Futenma), classes were being held while explosions were heard from American military 

equipment. A total of 4,800 students have attended and graduated from the school since it opened 

in 1969. This program covered the lives of these graduates, who were asked about their mental 

states, both while they were in primary school and since the decision in 1996 to return the Futema 

base. The program also focused on a person who became a teacher because he wanted to raise a 

generation to change the world, another person who was the landlord of a military site, and a 

woman who was the child of an Okinawan and an American soldier. The program talks about the 

Futenma base from the standpoint of people from a variety of walks of life.  

 

 Outline of the lecture 

The lecturer, Hideaki Tobe, presented a solid examination of the history of the society that took 

form through the establishment and expansion of the American military base in Okinawa. This 

society was dependent on the base, despite its lack of a say in the creation and expansion of the 

base. Moreover, the program showed individuals from a variety of contexts, but there was ―not 

excessive empathy‖ for any particular individual‘s tale. Tobe stated that he was attempting to 

grasp the larger structure.  
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 Reactions of the lecture students 

The number of written impressions submitted is as follows: 52 from Before 5, 39 from After 5, 

55 from Before 6, and 51 from After 6. 

 

[Before 5-After 6] The Okinawan people who made appearances in the programs viewed in 

Sessions 1–4 were almost all victims and those who had suffered from the Battle of Okinawa and 

the American military base. It was relatively simple for the lecture students to have sympathy for 

them. However, Sessions 5 and 6 saw many people whose lifestyles are part of the society 

dependent on the base. These are people without a choice, but who are angry about the damage 

caused by the base and who hope to see it removed. In the fifth session, there is a scene in which 

Okinawans get into an intense quarrel about whether the strike of all of the Okinawan military 

laborers is right or wrong. The lecture students were forced to reconsider their image of 

Okinawans as people who were purely sufferers, as they had seen up to that point.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

[Before 5–After 5] Needless to say, what caused this type of ―division‖ seen among the people in 

Okinawa was the ambiguity of the reality that was depicted in the program. In making progress 

toward grasping this reality, it is natural to have thoughts related to ―various standpoints within 

Okinawa.‖ However, Hideaki Tobe stated that such a division of standpoints among the 

Okinawan people is precisely what the occupying forces hoped for, and he advocated that the 

students should not lose sight of the bigger ―structure.‖ At a glance, it may appear that the 

people‘s stances are different, but this is a ―division‖ within the ―structure,‖ in which citizens are 

tempted to be in conflict with one another, through the occupation policies of the American 

military. Some of the students‘ written impressions after attending the lecture (and a small 

number from before the lecture) stated, ―I realize that the contradiction between ‗antiwar belief 

and livelihood‘ is something that was forced on the people. These impressions attempted to see 

through the ‗structure‘ that the lecturer talked.‖ 

 

（21） 

（22） 

（23） 

（24） 

Before 5: While they espouse “peace and antiwar” and cry for the 
removal of the base, they cannot live their lives without work at the 
base. (KU2F) 

After 5: (I thought that the people of Okinawa were opposed to the 
base, but) this view was overthrown by Professor Tobe. The people 
who were blocking the way (of all military labor) were not the 
American military, but people from the same Okinawa. (JIS3M) 

Before 6: I became acutely aware that lumping together all the 
thoughts of “the people of Okinawa” is an irresponsible attitude. I 
cannot put [my own opinion] all together. (YA2F) 

After 6: It was very impressive when the owner of a bar described the 
American soldiers who were regulars and had died as “truly good 
people.” (SE3M) 
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[After 6] Even if we are just trying to see the deep parts of the ―structure‖ clearly, there is a 

variety of perspectives right before our eyes. There is no change in the fact that reality is not at all 

straightforward. Many lecture students continued to be fixated on the ambiguity of the reality 

shown by the programs that they viewed after this lecture as well.  

 

 

 

 

 

 

 

 

 

 

 

There were many impressions similar to those above that the students expressed after the 

lecture. This cannot necessarily be said to be because they did not understand the lecturers‘ 

intentions. For example, No.25 and 29 were the same person‘s impressions, and the attitude of 

continuing to be fixated on the ambiguity of reality and the view of looking at things 

―structurally‖ coexist. The students were influenced by both the lectures and the programs they 

viewed, but their views were not colored solely by one or the other. Rather, it appears as though 

they were acquiring a type of freehand thinking.  

 

 Summary 

In Sessions 5 and 6, the lecture students experienced the multifaceted nature of Okinawa‘s base 

problem through the programs they viewed. I think that it was starting with these sessions that 

they genuinely began thinking for themselves that these issues are not straightforward and that 

（25） 

（26） 

（27） 

Before 5: I don’t think this is a problem that can be criticized by us in 
one word as “being a contradiction.” (WA2F) 

After 5: In this class session, I got the new point of view that the 
power that created a situation in which Okinawa was divided in half 
should be pushed against. (II3F) 

After 5: By creating a society dependent on the base, the people who 
should properly be opposed are hidden…The citizens start to oppose 
their fellow citizens…I think that there is a problem with those of us 
who take the objective point of view that this type of situation “is what 
it is.” (NO5M) 

 

（28） 

（29） 

After 6: There are very many points that should be thought of as 
problems. The important points could not be summed up in one 
thing. (IG3F) 

After 6: There was Naoko, who called the American soldiers 
“neighbors” and grieved over their deaths; there was Rika who had a 
longing for the base because her father was an American 
solider…This issue is filled with complexity that cannot be resolved 
simply by saying “there is determined opposition to the base.” 

(WA2F) 
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there is no easy answer. I will quote two of the response from the lecture students that raised 

questions about Okinawa‘s base problem after the sixth lecture.  

 

 

 

 

 

 

 

 

Sessions 9 and 11: “Thinking” within the ambiguities of reality 

After Session 7, the lecture students were asked to ―think‖ about Okinawa while they were given 

a variety of materials. These materials were various problems that occurred during ―reinstatement 

into the mainland,‖ military site problems, Okinawan identity, Youkou Gushigen‘s family history, 

and the layers of culture and history in Okinawa. Due to space constraints, I selected only two 

sessions from among these materials. The lectures and programs for viewing from the Sessions 9 

and 11 (the topics of which were fees for military sites and the Okinawan identity, respectively) 

will be presented as examples, centered on the students‘ reactions. I selected these two topics 

because I thought they were effective in developing the students‘ ―thoughts retaining the sense of 

being a related party‖ in the two sessions, which was the objective of this course. Session 9 raised 

the essential complexities for Okinawans regarding the base in the crystallized form of the raw 

―money‖ of fees for military sites. Simply put, the students were provoked into feeling seriously 

―related to the issue‖ of ―whether or not to accept the money.‖ Faced with this issue, they 

developed their thoughts one step ahead of the ―trail‖ provided by lectures and programs. With 

regards to the latter topic, the history of Okinawa was one in which the island continued to 

experience hardships as a trade-off for the prosperity of mainland Japan after the war. The 

lecturer presented the idea that the mainland either treated Okinawans as fellow countrymen or 

abandoned them as strangers, whichever was more convenient. At the same time, the programs 

also highlighted the attention gained in recent years by the younger generation, which has 

attempted to independently form their Okinawan identity, while inheriting their history and 

geography. This had a great impact on the thinking of the students.  

 

Session 9 - “Thinking” about the base and money 

 Program for preliminary viewing  

Session 9: “Selling a military site - Okinawa spring 1982” Reportage Nippon (1982, 30 

minutes) …The people who owned land in the American military base are called ―military site 

landlords.‖ After the island‘s reinstatement into the mainland, the Japanese government reliably 

paid the land rent. In addition, the price of rent increased in value each time the rent pricing was 

revised, so these lands became something that was very profitable and stable in the real estate 

market. In the 1980s, it was common for the wealthy strata to buy up the land in order to make a 

profit. The outlook of the landlords (such as ―I cannot get used to the buying and selling of my 

ancestral land for money‖ and ―I cannot forgive fighter planes for taking off from my land‖) 

became eroded by the temptation of money.  

（30） 

（31） 

After 6: There are people who have a variety of opinions about the 
existence of the American military base, but isn’t what everyone 
thinks about the Japan-America status of forces agreement the 
same? (NO5M) 

After 6: Couldn’t they at least be able to make it so that airplanes 
didn’t fly over elementary schools? (SF2F) 
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 Outline of the lecture 

The lecturer, Chikako Nakayama, gave a structural explanation of the time periods, from the 

forced confiscation of military sites by the American military during the ‗50s until modern times, 

when these sites changed into ―financial products‖ for foreign investors from outside Okinawa 

and abroad. In her explanation, Nakayama placed these time periods in the context of global 

economic history.  

 

 Reactions of the students 

The number of written impressions that were submitted is as follows: 53 from Before 9, and 43 

from After 9. 

 

[Before 9] First, the following is the raw opinions provided after watching the program for 

preliminary viewing.  

 

 

 

 

 

 

 

 

 

The student who made comment in No.32 thought that the issue of the military sites and 

cash ―was different from the footage we have seen up until now‖ that felt more like reality. 

Although the footage of the Battle of Okinawa and other events should have also provided him 

with a vivid visual experience, this session‘s topic had seemingly made him feel more ―like he 

was a related party.‖  

 

[Before 9] The students‘ descriptions that expressed their so-called true thoughts were evident.  

 

 

 

 

 

 

 

 

 

 

（32） 

（33） 

This seems different from the footage we have seen up until now, 
something much more real. The amount of associated with the 
military sites, the changes in people because of it, and the 
complications it gives rise to… (SI3M) 

One particularly impressionable statement was given by the landlord 
of the military site, who described its land rent as “the best.” (SE3M) 

 

（34） 

（35） 

If I lived in Okinawa, I would probably hope to own military sites, and 
I bet there are many people like that. As long as the American 
military base does not go away, even if the antiwar landlords keep 
opposing them, they will likely not be able to use their own land as 
they wish. So I thought that it was smart to obediently take the 
money as a source of revenue. (KE3F) 

There are men who expressed their anger at not being able to forgive 
airplanes flying over their land without permission. There are also 
men who say that they don’t mind if their land is not returned as long 
as they get land rent. If I were a military site landlord, I think I would 
be on the side of the latter man. However, if I did that, would I be 
criticized as someone who was selfish and dazzled by money? 
(GE2F) 
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[Before 9 and After 9] The military sites became a target of the money game and were used as a 

―stable financial product‖ that involved wealthy people from abroad and the mainland, as well as 

from Okinawa, prevailing over the sentiments of the anti-war landlords. Regardless of whether it 

was before or after the lecture, there were a notable number of students who expressed 

discomfort about this state of affairs.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

[Before 9 and After 9] Some students concluded that the antiwar landlords that refused the rental 

contract with the nation—while not receiving land rent but obtained other forms of reparation—

were committing a particular act of betrayal. This impression was introduced in the lecture, and 

this view stimulated thoughts in the class that were one step ahead of the ―trail‖ provided by 

lectures and programs. Some students had different opinions about the matter that considered the 

―structure,‖ questioning whether the anti-war conviction necessarily collided with receiving 

money.  

 

 

 

 

 

 

 

 

 

 

 

 

（36） 

（37） 

（38） 

Before 9: I can understand the land being confiscated by the 
American military, and that the government would pay the land rent 
as compensation for that damage. But isn’t it strange that the one 
receiving land rent isn’t the person who suffered the damage, but 
those who currently own the land? Is the buying and selling of these 
military sites an allowable business? (II3F) 

Before 9: When I saw the interviews with the doctors (who were 
buying up the military sites), I had the image of them having 
unconscious ill-will, or rather that they don’t have much self-
awareness about what they are doing, simply playing the money 
game. (CH3M) 

After 9: What would the ancestors of the Okinawans think if they 
could see how the military sites are currently being bought and sold? 
(KA2M) 

 

（39） 

（40） 

（41） 

Before 9: In the end, they are accepting the money. After watching 
the program, the Okinawa voices that said things such as “Okinawa 
was the sacrifice of the mainland” and “repeal the status of forces 
agreement,” seem shameless. (EH grad M)  

Before 9: It seems like this is one part of the complete rule of 
Okinawa by the American government. When a person thinks about 
a large amount of money entering his or her pocketbook in a stable 
fashion, it is only natural that his or her feelings would be swayed. 
(TD2M) 

After 9: I don’t feel any anger toward the landlords who took the 
position of turning down the contract while accepting 
reparations…Even if it is only in spirit, asserting one’s own right over 
one’s own land is a very normal thing to do. I don’t think we should 
throw away that type of spirit. (RO2F) 
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 Summary 

It can be said that the students in Session 9, based on the knowledge that they acquired in the 

program viewing and lecture, began to have more clearly developed thoughts influenced by the 

awareness of ―being a related party‖ (such as what they would do in this situation) than they had 

had in previous sessions. Many students considered this material from the perspective of their 

―beliefs‖ about the conflict between individual beliefs and money. There was only one example 

of a description in which the student took the opposite perspective, so I will introduce it here.  

 

 

 

 

 

Session 11: Thinking about “the identity of the Okinawan people” 

 Program for preliminary viewing  

Session 11: “Songs of praise for beautiful islands - Visiting „a new Okinawan song‟” 

High-definition television special (2002, 120 minutes)… From the ―New Okinawa song‖ (the 

Okinawan version of ―everyone‘s song (Minna-no-Uta)‖ program), there has been a lot of 

famous music about Okinawa‘s natural setting, the people, the culture, and (occasionally) the 

hardships the island faced during and after the War. In this program, the members of music group 

BEGIN visit the location where these songs were produced. They plan their own song, ―Islander 

Treasures,‖ while touching on the thoughts of their ancestors. The members of BEGIN are from 

Ishigaki-jima, and they do not know the main island of Okinawa very well. They also did not 

experience the war. With these words, they seek their own ―islander treasures‖ and continue their 

trip.  

 Reference program: Summit special edition “Okinawa the land of hospitality” (2000, 

110 minutes)…This was a broadcast program about the summit held between Kyushu and 

Okinawa in summer 2000. At the dinner meeting in Shuri Castle, the Ryukyu dance was 

performed before the heads of the G8. Namie Amuro sang with great passion. Okinawa was an 

island that experienced one of the most violent land wars during the Second World War, and the 

largest American military base in the Far East is still located there. Yet, on this day, it was called 

―the land of hospitality‖ by the Japanese government and the media.  

 Reference program: ETV special edition “Okinawa as viewed by television” 

(2012, 89 minutes)…This was the program for preliminary viewing for Session 1. At the end of 

the program, Yasuhiro Tanaka, the lecturer, makes an appearance. There is a discussion about the 

navigator‘s, Kurara Chibana, proudly stated self-identification of ―I‘m an Okinawan.‖  

 Overview of the lecture 

During the first half of the lecture, Yasuhiro Tanaka points out that there is a type of ―Okinawan 

identity‖ that is convenient for other people (particularly the mainland and America) that is 

widely circulated. He shows this by using the material ―Okinawa, the land of hospitality.‖ In the 

latter half of the lecture, by drawing from ―Songs of praise for beautiful islands,‖ he makes 

reference to the young Okinawan generation that is attempting to form their own identity with 

proud in themselves. 

 

（42） After 9: I previously thought that this was a solvable problem as long 
as money was being received, but I realized that this is actually a 
more complicated problem. (SU3M) 
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 The impressions of the students 

There were 37 written impressions from Before 11, and 40 from After 11.
20)

  

  

[Before 11] Many of the students who saw ―Songs of praise for beautiful islands‖ said in almost 

a single voice, ―I really understand the feeling of the Okinawan people‘s love for Okinawa‖ and 

that they were ―envious‖ of this.  

 

 

 

 

 

 

 

 

 

 

[Before 11] The students felt strong empathy for the identity that the people of Okinawa formed 

for themselves after the war that was depicted in ―Songs of praise for beautiful islands.‖ It seems 

that they felt a certain compelling power within this type of identity, which was formed by living 

through hardship during and after the war. It seems that the episode ―empty can Okinawan 

Shamisen‖ was particularly impressive. (This is in reference to how right after the war, people 

would make a Shamisen from an empty can in the internment camps so that they could sing their 

feelings.)  

 

 

 

 

 

 

 

 

 

[Before 11] The members of BEGIN guide us through the program and at the end perform the 

famous musical piece ―Islander‘s treasures.‖ These individuals were born and raised on Ishigaki-

jima, so they did not have any experience with the Battle of Okinawa or the problems with the 

base. They obtain an ―empty can Okinawan Shamisen‖ after learning about its particular history. 

They seem to be in a position as if to say, Okinawa‘s past ―doesn‘t concern us.‖ However, this 

program (as well as BEGIN) displays, in their own way, an intent to ―inherit‖ the thoughts of 

their ancestors from another age and the island on which they were born within the framework of 

―Okinawa.‖ The students also reacted to this part about ―inheritance.‖  

 

（43） 

（44） 

Before 11: Their feeling of “loving Okinawa” was distinctly conveyed. 
I felt that the Okinawan people were proud of the nature and culture 
of the land where they were born and raised. I felt envious of the 
people of Okinawa (KA2 M). 

Before 11: I don’t think there is any other prefecture of Japan that 
could carry out the same project…Being from Chiba, I am envious of 
this…The reason we think we want to go sightseeing in Okinawa 
might be because we are envious of the culture that the citizens of 
Okinawa are so proud of. (SI2M) 

 

（45） 

（46） 

Before 11: I felt the strength and richness of the heart that tried not to 
forget songs and music, even right after the worst possible 
experience. I think that the pride of the people of Okinawa was 
contained in it (“the empty can Okinawan Shamisen”). (GA3F) 

Before 11: Not giving up on singing alone has created the current 
Okinawa”…When I saw the “islander’s treasures” in the end, I was 
truly moved, and shivers ran down my spine. (MI2F) 
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The members of BEGIN questioned themselves about ―how much I know about the sky of 

the island I was born on‖ while visiting all the regions of Okinawa. There was not a great gap 

between the positions of the students and the members of BEGIN. Some students felt that if 

BEGIN could ―inherit‖ Okinawa, they could do the same thing for themselves.  

 

 

 

  

 

 

 

 

In my opinion, the lecture student who made comment in No.49 seems to have resisted the 

temptation to make the various divisions that Tanaka brought up in the second lecture session, 

and was beginning to connect world history to his own personal history.  

 

[After 11] The lecturer Tanaka mentions that his basic position was to stay vigilant against 

cleverly imposed ideas and beliefs on the ―Okinawan identity‖ from the outside, saying, ―Even 

when I am called a Japanese person or an Okinawan person, it doesn‘t really work for me.‖ 

However, he also shows his students a clip from the program in which he appeared, where he is 

shown becoming agitated when Kurara Chibana proudly defines herself by saying, ―I‘m an 

Okinawan.‖ 

 

 

 

 

 

 

 

 

（47） 

（48） 

Before 11: A person who knows even one thing about Okinawan 
culture when he or she is young can, on becoming an adult, move to 
Tokyo and say “I love Okinawa.” He or she can have a foundation 
based in Okinawa…I really empathized with these words. (YA2F) 

Before 11: The scene of the last concert in which Higa and others 
(from BEGIN) perform with the children left the biggest 
impression…It feels like Okinawan identity is in the act of properly 
inheriting traditions that have been passed down from long ago. 
(MI2M) 

 

（49） Before 11: I was surprised that they (BEGIN) did not know (about the 
Battle of Okinawa). The fact that a song that moves those of us who 
don’t even have a direct relationship to these events can ring true is 
because as Japanese people we share feelings about Okinawa’s 
history and current situation. I think that from there it is possible for 
us to appeal something. (NA3M) 

 

（50） After 11: Kurara Chibana’s remark “I’m an Okinawan” and Professor 

Tanaka’s reference to it were the most impressive. I still can’t grasp 
why Professor Tanaka felt uncomfortable with Chibana proudly 
saying she was an “Okinawan.” (MO3M) 
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 Summary  

The students might not have been able to fully understand the reasons for Tanaka‘s ―agitation,‖ 

but it seemed as if the lecturer‘s showing his own ―agitation‖ had a great impact on stimulating 

the notion of ―being a related party‖ in the students. In the three lecture sessions that Tanaka led 

(Sessions 2, 10, and 11), the students were continuously told to think independently. Particularly 

in this instance, Tanaka expressed his own thoughts from a position equal to that of his students. 

The students, on the other hand, were deeply touched by the message of trying to inherit one‘s 

own geography and history through songs, as was seen in the program for preliminary viewing, 

―Songs of praise for beautiful islands.‖ The students‘ thoughts even showed that they were aware 

of ―connecting personal history to world history‖ in a way that went beyond the individual case 

of Okinawa.  

 

Summary of Section III 

Up to this point, we have followed the process by which the students‘ understanding deepened as 

they moved from one lecture and program for viewing to the next. As the course progressed, it 

was not only the quantity of their knowledge about modern Okinawan history that increased; the 

students also started to form their own style of thinking, based on the knowledge and viewpoints 

to which they had been exposed. I believe that I have shown the qualitative progress that took 

place. The students answered the call given to them by the lecturers to ―respond‖ and ―become 

related parties,‖ and in this process, the students learned many things that they did not previously 

know. Moreover, they occasionally discovered ―various positions‖ that seemed to conflict with 

each other. As they received many hints about comprehending reality (like a structural viewpoint) 

from the lecturers, they reached a point at which they could ―think in their own way.‖ I cannot 

assess whether or not their thoughts were sufficiently broad and deep. But there is likely no 

denying that they will try to continue being tenacious intellectuals in the field of modern 

Okinawan history, an area that is extremely multifaceted and has no established, correct answers. 

I believe that the effect of ―inducing thought‖ that Itoh hoped for from e-Text was properly 

demonstrated.  

 

 

IV. Concerning the external functions of  e-Text  
 

In the previous section, the effectiveness of e-Text for ―inducing thought‖ and ―causing students 

to think in their own way‖ was examined by looking at the reactions of the students, following 

the order in which the course progressed. In this section, the external functions (such as those 

listed below) that comprise e-Text will be discussed, along with the voices of the students. 

Examples of external functions include 

 

1. being able to ask the students to seriously view television programs as part of a 

university course;  

2. being able to view programs before and after a class; and 

3. being able to systematically view many programs about a single topic. 
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Archived programs are normally used in a university class (when this system is not 

employed) by screening the lecturer‘s personal DVDs or recorded items, which usually only 

occurs during the lecture in the classroom. However, with this method, the programs being used 

tend to be episodic and presented unsystematically; hence, examples 1 and 3 are difficult to 

achieve. Furthermore, the time and place in which these programs can be viewed is basically 

limited to the classroom during class time; therefore, the preliminary viewing mentioned in item 

two is also difficult to carry out. With our approach, e-Text makes all of the above functions 

consistently feasible. How then did the students react to these external functions of e-Text which 

changed the framework of the class itself?  

Forty-two of the students submitted a report that recapped this entire course after the 

completion of the final lecture. The topic of these reports was ―the merits and difficulties of a 

lecture that uses footage as the textbook, based on your viewing experience.‖ Many of these 

reports made reference to the external functions of this system (such as the above three points). In 

addition, responses to an exit survey carried out immediately after the completion of the fifteenth 

lecture session were received from 56 students. I would like to introduce data from these 

responses as well as the open-ended descriptions. In this text, the term ―reports‖ will refer to the 

quotes from the reports, and the term ―surveys‖ will refer to quotes from the open-ended response 

section of the exit surveys.  

 

1. The meaning of being able to ask the students to seriously view television as a university 

course.  

I expressed this in section II as well, but for many young people, television is in the process of 

becoming an experience that ―is mindlessly watched,‖ ―watched while doing something else,‖ or 

―is something that can be turned on and not become a source of interference.‖ Despite the 

tendency toward this type of viewing attitude, the students for this half-year course were more or 

less required to watch archived programs (this time, all documentary programs). Then, the 

lecturers tried urging the students to ―respond.‖ This system was the result of arranging an 

environment in which the students could easily access archived programs by overcoming certain 

barriers (such as dealing with the rights for the programs). How did the students react to this 

environment that was created?  

 

 

 

 

 

 

 

 

 

 
This system fostered a type of viewing in which the details of the audio and images are 

watched with a feeling of tension, or ―ON viewing,‖ as opposed to the normal way of watching 

TV (by ―casually turning it on and just receiving it as the images and sounds flow by [HA3F]‖), 

which can be considered as ―OFF viewing.‖ This type of viewing excited the students, and made                                               

（51） 

（52） 

Report: I was asked to take a different stance on viewing programs 
from the one I have when I’m watching TV at home during mealtime. 
I experienced a certain type of tension when viewing this footage that 
was made for television broadcast. (MI2F) 

Report: Until now, I had never watched a documentary program 
every week…University students like me don’t really think to actively 

watch documentary footage, so I was grateful that dealing with them 
[the programs] in lecture forced me to do so. (SI2M) 
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them aware of things that they did not know before. It thus gave them an experience in which 

they ―think‖ in the midst of an ambiguous reality, just as we saw in section III. According to the 

exit survey, the students felt that there was great significance to this type of ―ON viewing.‖  

 

 Exit question 1: ―What do you think about using past television programs in university 

courses in the way that they are being used in this trial?‖  

1. I think it is very good (46 students). 

2. I think it is fairly good (10 students). 

3. I don‘t think it is good (0 students). 

4. I don‘t think it‘s good at all (0 students). 

 

Not a single student gave a negative response. This was a very positive assessment that 

surprised the questioner. However, this cannot be readily assumed to be sole preference towards 

viewing archived programs. As was seen in comment No.52, the students realized the value of 

watching documentaries. However, they normally ―don‘t really think to actively watch 

documentary footage,‖ so they were ―grateful that dealing with them in lecture forced me to do 

so.‖ Therefore what was being highly appraised might not have been the programs themselves, 

but rather the system of ―being forced‖ to watch them. The students who took this course woke 

up to ―ON viewing,‖ but it is not known whether or not they will continue with this practice on a 

regular basis. What became clear from this process was that, simply put, ―if it is a class for 

university credit,‖ the students welcomed the  “TV Programs e-Text System.” 

 

Incidentally, in the reports by the students, quite a few of them identified the problems 

concealed within this type of ―ON viewing.‖ They said that occasionally the footage held the 

―danger‖ of evoking the viewers‘ reactions too strongly.  

 

 

 

 

 

 

 

 

 

 

 

 

Tobe (Sessions 5 and 6) and Masashi Tokuda (Sessions 7 and 8) emphasized several times 

in the lectures the power that broadcast footage has to evoke intense feelings, and this seems to 

have sunk in with many of the students. Alongside the above warning about ―the ease with which 

footage is understood,‖ a sense of wariness about ―the program being contaminated with the 

intent of the creator‖ was seen here and there in the reports. A sincere attitude toward the viewing 

of the archived programs seems to generate an interest in this type of media literacy.  

（53） 

（54） 

（55） 

Report: Documentary programs that cleverly stimulate the sensory 
organs have the risk of confusing the learner, leading them to 
dismay, and causing them to lose sight of the path of learning. 
(MA2M) 

Report: When the textbook becomes footage, it is easy visualized 
and easy to understand…so the tendency is to easily fall into the 
feeling of “I got it,” turning thoughts to be much more frivolous. 
(KA2M) 

Report: I think the weakness of making the textbook into footage lies 
in the sense of “seeing it, thinking you understand, and being done 
with it.” (YA2F) 
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2. The meaning of being able to view programs before and after a course 

The most characteristic external function of this system is the ability to be able to watch the 

programs ―at anytime, anywhere and any number of times‖ during the period in which one is 

taking the course. Ten of the forty-two reports of the students made significant references to this. 

This observation was often treated positively as it was linked to the objective that was assigned to 

the students in this course to ―think in their own way.‖  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The preliminary viewing definitely increased the students‘ chances to ―think.‖ Through the 

preliminary viewing, the students first formed ―thoughts in one‘s own style,‖ and after that, these 

thoughts could be contrasted with the thoughts of others (for example, the lecturers‘). Through 

this approach, the students‘ thoughts oscillate, while at the same time becoming more deepened. 

The significance of this as a starting point was great. Deepening one‘s thoughts is not just about 

the topic under study. I would also like to highlight the relativization of ―the self that thought so.‖ 

and the start of a so-called ―self-literacy‖.  

 

As shown above, when the  ―TV Programs e-Text System‖ was treated as ―a system to 

make one think,‖ the preliminary viewing acted as a so-called keystone. However, that is not to 

say that there were no problems with this keystone. The following type of data was found in the 

exit surveys.  

 

 Exit question 2: ―How did you feel about having class after watching the program in 

advance? Please circle as many points as apply.  

1. It was useful for understanding the content of the course (47 students). 

2. It was a large burden because a program had to be watched every week (41 students). 

3. My viewpoint about the program was deepened through the class (36 students). 

4. I felt confusion when there were parts that were different from my own understanding of 

the program (11 students). 

The total number of students who responded to this question was 56, so even when 

multiple answers were allowed, 41 students answered, ―it was a large burden,‖ which is more 

（56） 

（57） 

Report: By being able to watch the program in advance, the students 
could obtain impressions in their minds related to what they watched 
before class and have thoughts about the matter. After this, it would 
be possible to give the lecturer’s perspective …give a basis for those 
first-held opinions one held from the start, or deny and change 
them… It entirely felt like there were more opportunities to think than 

in a regular class. (IJ3F) 

Report:  It was possible to view programs  from a fresh state of mind 
and in way matching my own style, without being caught up with 
other people’s viewpoints and feelings. I found the structure of the 
course as a whole to be very useful, as the preliminary viewing 
allowed me to understood my own viewpoint on the program, and 
then could re-perceive this viewpoint through the lecture. (RO2F) 
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than 70%. While the students assessed the preliminary viewing as being largely significant, they 

also felt that it was a burden.  

 

 

 

 

 

 

 

However, the people who answered, ―It was a large burden‖ were not necessarily 

pessimistic about this requirement. Below is an open-ended description given by a lecture student 

who answered that ―it was a large burden.‖  

 

 

 

 

 

 

 

For this course, there was one program for preliminary viewing for each session, and the 

average time of that content was a little over 56 minutes. 

 

3. The meaning of being able to systematically view many programs about a single topic 

This system made it possible ―to systematically view many programs about a single topic.‖ This 

did not involve just watching a program from a single perspective about a single topic. Rather, by 

watching other programs that have different perspectives and depict different angles on the truth, 

one becomes able to ―think‖ in the midst of the ambiguities of reality.
21)

 This is an attitude we are 

forced to have, in particular when the topic that should be thought about is something like 

―modern Okinawan history.‖ This subject is a complex—and not straightforward—group of 

problems. The students also understood this point. However, thinking in the midst of this type of 

ambiguity is unrelated to the pleasant feeling of ―here and now‖ that is seen in ―easily understood 

conclusions,‖ ―clear solutions‖ and ―answers where cause and effect are clearly and simply 

related.‖ The reports of the students showed frequent descriptions of confusion and grief about 

the ―degree to which problems were not straightforward.‖ 

 

 

 

 

 

 

（58） Survey: I have already taken all my necessary credits, so I took the 
lecture partly for enjoyment. Thus, I had time, but I think it must have 
been difficult for normal students. If this isn’t clearly written in the 
syllabus, there might be students who drop the course in the middle. 
(GA4M) 

 

（59） Survey: Precisely because it is footage, I could feel thoughts that left a 
strong impression. This was an opportunity to get to know about the 
complex footage that has been broadcast on NHK television up to the 
present. Made me think that I had been wasting it until now. (ON3F) 
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In actuality, the voices that said ―the more programs I watch, the more I don‘t understand‖ 

and ―I felt like I was left hanging, like if I decided that way, then I can‘t decide this way‖ were 

already seen in the written impressions of a certain number of students from the Session 5 

onward. Quite a few of the students experienced this feeling of confusion. It also seems like the 

message that Yasuhiro Tanaka gave during the second lecture session about ―becoming a related 

party‖ had a great impact on the entire course. Between the sense of confusion and Tanaka‘s 

message, students seemed to have felt somewhat of a fuzzy, unresolved feeling. Tanaka gave the 

following statement to the students who were feeling as if they were ―left hanging‖ at the mini 

symposium that was the fifteenth session: 

―Basically, the reason (I) thought to do this lecture was to trip everyone up. I wanted to 

stir things up. I wanted to provide as many fluctuations as possible. I wanted to create a ―state 

in which you were left hanging.‖ … Conversely, up until now there was not a state in which 

people were ―left hanging.‖ It was very stable. I think that stable condition is more of a 

problem…Basically, where you are right now is dangerous in terms of balance. If you feel like 

if you relax you might be floating off the ground, then you are already a related party to the 

issue.‖
22)

   

Tanaka told the students that the ―state of being left hanging‖ is the starting point for 

becoming a related party. Just going to Okinawa and taking action there does not make a person 

become more related to the issue. Students who learn a variety of things about Okinawa at a 

university in Tokyo, and thus are worrying about ―not knowing what to do,‖ are also accepted by 

Tanaka as related parties. This statement relieved the many students who were ―left hanging.‖  

 

 

（60） 

（61） 

Report: When I saw the program that brought up the group suicides in 
the caves and the crimes by the American military, I had strong 
thoughts that “We must immediately get rid of the American military 
base!” and “For the Okinawan people to live safely, the American 
military has to go!” On the other hand, when I learned that the 
Okinawan economy is supported by revenue from military sites and 
that the base is a large employer, my strong feelings of wanting to get 
rid of the base became weaker, and I began to feel that coexisting 
with the base would be better for Okinawa. Each time I saw different 
footage, I had a different emotion. My opinion also went back and 
forth, and I couldn’t totally make up my mind. (MI2F). 

Report: In this course, we viewed programs that perceive Okinawa 
from a variety of different angles. I gained some perspective that I 
hadn’t had up until now. However, it is true that, because I obtained a 
lot of perspectives, I became unable to know what to think…Until now, 
I didn’t make an attempt to know about this, so I didn’t have an 
opinion. However, precisely because I saw a variety of human 
expressions and opinions by viewing these various documentary 
programs, I cannot give a simple answer. (NO5M) 
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As the proverb goes, ―to think poorly only makes as much progress as rest.‖ In actuality, ―a 

variety of positions‖ are complexly intertwined. Within modern society, where no one grasps the 

big picture and society becomes an enormous monster, the thinking of a single student or citizen 

might occasionally become ―similar to rest.‖ This thinking could also be called a state of ―being 

left hanging.‖  

Investigating what the utility of ―thinking‖ is in modern society cannot possibly be within 

the scope of this article. However, the little I will say here is that people who ―think‖ are seldom 

perplexed by statements that are simplified merely for its easiness to understand. In this 

enormous and complex society, the ―degree to which things are not straightforward‖ is 

overwhelming, leading people to crave things that are ―easily understandable.‖ However, in many 

cases, ―ease of understanding‖ includes ―dangers.‖ People who ―think‖ have a high possibility of 

avoiding these dangers. Furthermore, as Tobe repeatedly emphasized in his lecture and the mini-

symposium, the moment that people think, ―I got it,‖ they ―suspend their thinking.‖ If the 

―answer‖ is ineffective, then suspending thinking is out of the question. However, even if the 

―answer‖ is valid in some situations, there is no reason that when the next situation arises, ―it is 

okay not to think.‖  

The conclusion reached by the lecture student who gave comment in No.62, that 

―continuing to think is important,‖ might sound ordinary and deliberate. However, the current 

state of today‘s media seems like one in which it is aggressively pursuing instant effectiveness 

such as ―things that immediately get results,‖ ―things that are easy to understand,‖ and 

―immediate impact.‖ Given such situation in the media, I think that the ordinariness and 

deliberateness that the ―TV Programs e-Text System‖ brought up in the university students is 

valuable.   

 

 

V. In conclusion 

 

The effect of this ―TV Programs e-Text System‖ was not only to ―make the students think.‖ In 

fact, it had such an effect because the contents of the system were documentary programs related 

to modern Okinawan history and the lecturers‘ talks were on topics that ―made people think.‖ 

（62） 

（63） 

Report: Through this lecture, I strongly felt viewing some of the 
programs were really difficult and required courage, but when I heard 
the lecturers say that “being in a state where one is left hanging is 
fine, but what’s important is thinking,” I felt much better. (SA2F) 

Report: I must get closer to the level of related parties of the current 
Okinawan people and the past Okinawan people…In this way, I came 
to understand that this was not something where we had to become 
awesome individuals, acting with amazing thoughts, but rather that 
being a related party in the broader sense is already at my feet…I 
think that by not stopping learning and by continuing to think, I too can 
become a change in the Okinawan issues. (NA2F) 
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Naturally, the contents of this system are not limited to ―modern Okinawan history,‖ and not 

even to documentaries. The contents could easily be dramas, animated shows for children, or 

various programs with comedians. Neither is the system limited to ―wanting to make students and 

lecturers think.‖ Some faculty members may want to use the system as a tool for efficiently 

transmitting specific information. Furthermore, this system can use the striking power of 

evocation that footage has in order to give students a single perspective and ―make them not 

think.‖ In other words, this article only described one aspect of the effectiveness of this system. 

However, I think that using documentary programs to make students ―think‖ could potentially 

become one pattern of usage. 

Finally, I would like to express my gratitude to all of the students who, despite feeling the 

burden of viewing the programs and ―thinking,‖ continued to weave together serious thoughts in 

their written impressions, reports, and surveys. On reading the written impressions from each 

session that alone numbered more than 1,000, they said that although it was ―hard,‖ it was at the 

same time ―fun.‖ This seemed to bring them back to their club activities in middle and high 

school. They were able to get a taste of that unique flavor of ―self-improvement.‖ As a middle-

aged working adult, I envied their circumstances. Perhaps, the act of ―thinking‖ is in turn the act 

of ―renewing one‘s self.‖  

 

(Akira Miyata) 
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